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S <ta (o] A 1996:149-163).

62t & dolvt wHFHANA EHEAE AHESHA ¢ VsS dERE oA

5 3t Qe ol #HE WAk FoR §AE o]

A ok Folth(RIzkt, 1997:260-261). Aol ;A 7T o ZA AT T]F
S AT o ABA FE glo] 7ol AR A 2% Tl EHA A4
o] M8 gl o Aol s sbs @ Folgtu Edvid a7 o]
t}.Canal & Swain(1980)¢]1} Bachman(1990)2 9JA} 2% 58S A8t sty
2ol A sEE oy A A 2% THE 7 24 Tl R RyAN
AF FASAE Far ok s oA fels BHA sYuozE oAb
T sgol HA XA thE dojAbE T i
ol & olsiata Ao AZE HASE FHE WEY UedH T3 92
T Bz ool & Aojtt

3 Ellis(1993:91-113)= A Ast71E £H3 2ol sk wgo] Fastm 539
x7] &N A %24 w3 37 (structual syllabus)= ©] €3 wo] ¢ F
strka shoh ey Ellists o] w¥ #e] #d® FAE wdhd AR
o] wa Aol gt sk WA Zrotof sttty TR F, FE2A Wi
Bgell JaiM 7FEA A BHS wAke Ayl osjA stz
o7 P A7 diFRelr] wiel AW wgolFel dHavt ol fovdt
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0. 2% A=Y Ay A7

A.AY B 1§
1. X4 &Y (Pedagogical Grammar)9] 7% 9
THALE TAACRE w=5t7] Aol ojwst E¥E 7F= Aok sk Ao dis dw
st 7} At} CelceMurcia®t Larsen—Freeman (825 9, 1991:25)2 JEHS
ALshs wAHE M Aol 727 EHEY "I EHe 2y
o] tAl® Agstrtal At o)A MPAYGEH S A Edfofsit= 2 oty

Eul

o RE, BAY WAES £ BAERO #d B2 F7) wiEolrh 19
H EHAEE sid s g=ols Fiehs afdg 488 ¢ s weE
o] dastth. CelceMurcia(1988: 16)= ¥ <1o] 8 @Bl (morphology) ¥t &4

2ynta0d] HE MAS Auses FHES QFoldn Festn Aok @A
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&34 ekthar stk Close(1982:13)0 W= 9=mo]Z A o] #He F2 ol
7 B AEEE A9 B8-S AP BAMIACIt Dickins & Woods,
1988:627). Celce— Murcia et al.(1997:142)2 JAIA%E7]&S AHZH o7
Al FHS 7tEAERe 384 rF, AeddE, JAaEAE a8 A Fst
7], #97], A7 5] sghAl 7o ojyaiel Be A ki @I F
S ALshe Zlez MAystal 3tk Dickins 2F Woods (1988:630-634) 1tk
2y FH2 A 2%E JEA By edllE dsta AAe dAs 9sl,
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7152 wH (Audiodingual approach)oll & ¥ 3 33 d59 %
g& JH1E TRz A5H TN T Mes wA elnh o] nF
W2 T dojste] QojolE AETo] st VxE F AomA 7
o] & 2AY e S AdoAE &l #EI IR T|EsEE 88

t= Aol o}

L3 ol F52 F8 FAolmw 2 FHAAE B 23S
Uzt #8 dAuS T8 7FEAoF st By 9tk Brown,1994:70-71 Finocchiaro
& Brumfit,1983:91-93). =4 AW A9 9dslen Add w52 7k=A Hvh
wARE ECNA A fle £8S eRlol LEetEE sk el w=skgit
L Eaole e Aol u FoR oAXA A e FE S
B S dof glom JEEE RE QRS A E 92 @E k. o] Uy
M= BHA AWe dsta Aol w8 1 AV whEks Hxeld, Qg wa)
2 FAFeH, 9 n&S I5 24t ofld, 3] AgE 24
Tk Fefel Aot
olg)g Fx-AFFol YA THAEE I
P oR o] gEtt 724 TEAFS NI AF
dgdFol gtk RIAST] FAe Foke] AFAEL VR EIE FASEA
G oulE AU oy FFES UEE A5 @tk o] dF9 HuE %
Az stolm thE AFANRe] FoE AR el @ Fxel JFAIHOZA
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_10_



A8}

13
o

stou, gl

s

3)

o WAg Hgow ol

Solal &

o %

]

=
=3

ﬁ_

SE!

ofpy

—

o|)
aid
T

—_—

- uol A 1987:209). A=

2
P urke, A

3

A

B0z 4

o] MEE FHE

=
=

of that 7144

b

A glo] wheh

A FYL 9

gt

ARZE A A]

al

el

o}, whebA

il

Aof o= 1 o) FHskA ekom, BofoA ]

)

o

i

L
o

W

bl
el

(e}

Fodck, 1E v

o] 43

1
iy
et

sl

o
THo

ofpy

)
==

ZFAF 2] 429 (Natural Approach)oll4E= ¢lo] ¢

)=
e

b gpet,

A3

H ARE

sl

Tor

—_—
file)

1 gt

5|

FFo R ey

5ol ofyrE WA
Eis

ol A €]

1ol

3]

B =+ Newmark(1970)9] 4

Sl o

1
fLe

R s

O

A

2}

Eis

ol

o,

o|)

W

X

sl
JJJ

0

4 ey

W Gl AAACR

=)
fLe

StE ARl

L
.

139). 1

F2sl 1.9t Rutherford, 1976

T
N
i
_&,O
1

o
Nd
of
il
!
Mﬂ
M

£

Y

—_—

0

"
THo
7o
o|)
S
JJ

p.
o

M
o

ofpy
Njo

<A

o7
N

7]

L
.

44 A0

L
.

Qo] S

ozt Ao,

=
—a—

K

o
{|m
o

W

1A

gel 9 AT

(6]

)=
=9

se B9

o

Aol o=

<|m

3

O

Zolth(ahal| <, 1998 245).

th

1

;OL

THo

—
o

A g A e A

o

sl

W

Afr

sl

pis

3 ¢legl’olglx X eroh(Larsen —

I 7t

3]

E
=l

Freeman, 1991:279).

_11_



o

QE
ik
H

A
hlln

o

-

oF £ FEAN O F

o

YA A% 29 (Communicative Approach) el A

ol

B

T

o

Eis

EEER

SHA

F7] o

o

7] AAE FH

B /1o

& Aol

, EFHo =2 o]FoZA ) (Celce—Murcia, 1991:462).

L
.

il

o

3

i
1

—_—

X

oW
T
i

gl
)

o

xFA| 8k 1

=
=

2 F2 24

)
w=ol7h gebEolA 3 glek oA}

gt

=2
=

iljn

IA2E T B

B.

goj
14

ol
o

o}
=<2

=X

2He 7

p.
file)

ofpy

J_,NO
o+

)

= B9

ATt °]

=l

3]

RO Z7A o]

L
.

7+

L
.

W91 4 0] 2

A=

R peA]

5|

ERES X

o] ¢}

L
.

Eskey (1983:319)

We used to believe that if students learned the form, communication would somehow

learn to

if students somehow

itself. Now we seem to believe that

take care of

communication, mastery of the forms will take care of itself' (Larsen—Freeman,1991:2794)

)
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Eskey7} A 43t =, Jel= AdE wjHAA et
Pienemann (1984:209)> &A= E <F s 2 @edte F1HA019] A3t E
ddoitta AEZAQlH. o] & o] AL EY
w2 ekt

B
M
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1o
M
2
rlr
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12
>~
>
Nh
N
=
S

1. YAtAFsE 3 &9
a. 99959
AA ARG s Hol & Edilelgt & 4 = Chomsky 9] ddolsds A9
B}, Chomsky(1967) 1ol%5 ¥ ( Competence) £+ 910153 (Performance) &2 -
HRPIL Ao} ol thal] thea Fo] A skt

i ﬂlf

Linguistic theory is concerned primarily with an ideal Speaker-listener in a completely
homogeneous speech community who knows its language perfectly and is unaffected by
such grammaticaly irrelevant conditions as memory limitations, distractions, shifts of
attention and interest and error (random or characteristic) in applying his knowledge of

the language in actual performance(Chomsky,1967 : 3).

off

Chomsky7} Zéh= dolsgolst A2 Aol FEALS] oA o] g4l 37t
ol &y} Fxo skl zZtau gl IEAQ AAe weky, FAAA sl
lojA dejel  AAARl AREE Yuiske Aol e EEd
Chomsky 1967:4)= A4 &&elr e dojo HAl Abg& ‘o] 38 181 3}
Aob AApe] o] AAlg o] FEOR FESIGTh o]9h o] A TS
Aol T8HE AoAHE WEgds Fud V1E AARS = 5 flth 18 oAt
AEollM el Aot gl Frbo R Hotop st T AgkE Ao tiete] Ao 5
o] 24& Az dpofshx] Fdth= wkEo] A7) H 3l

r‘-{ﬂ
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b. AL TS HAA Y £ 98
olZoo] FFA HxE Aa%

StEdEolA graE dso] driy TedA = dnkg o

thalQl Zlo] ofyel A2 Aol o] F7atE Atolell T &A1 FE el o)
A== A g ol th(Savignon,1983).  ol#l et dAtAE 9] g EHol
olwl gt A& AAE A} ojugt S dlof sk A5 AF R AT
(D Hymes?®] 9JAAS59

AL 42858 (Communicative Competence)'©] & &€-0}i= Hymes®] Folu] 1=
Chomsky?] 'lolzel'e] 7lde] vy g zfolefA] Ats] #3514 =
A erevha whakEkdth Hymes (1970:1-26)% ¢1ojstz 5w x| 24 wt} Al
stAl ZW] A2 F gatahE FEol o Festtha wakal, AR 9FF gleol=
TR gFARe] ago] fidta dh TgEa BHsFR o A olE 43t
Aojabg-o] gtAo] Q7] wiiel doje] FHAN & 7HeA
E7bsetths A4S A Ask 9tk HymesE AMAESES thg3 Zo] v 84

2 Ay gojE e stk

1. Whether (and to what degree) something is formally possible
2. Whether (and to what degree) something is feasible in virtue of
the means of implementation available.
3. Whether (and to what degree) something is appropriate (adequate, happy, successful)

in relation to a context in which is used and evaluated.
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4. Whether (and to what degree ) something is in fact done actually performed, and
what its doing entails.

(Hymes, 1970 :19)

dat Aotk dolnity S5 BHTEst A @ Aoje] Al ARES e

=3
Ao} F2E kit B Ag Bk meb] A3 BaA UelaE Qg BT

A Qave eyt AA dAelA o]FojAn A3 TsA (feasibility), TEA
(acceptability) W <lol af@ddct. AA Q4= Z3HA (appropriateness) S & &7}
ALE A AFsRae] B RS B3 Stk AR gty Advbs/de] Sl §

5 g BasnA oW Abge] RAA F9h g wath UA Qat

N

1215 oJmgit). o] g} & Hymes®| AFs] #3424, Ale] dojghz], ARl A4

W g dojd FE Fo] T YAt EsH e 4= Chomsky 9

%9 (grammatical competence)el|X o] Aoz rmtt FH sty xF Aot sttt

(@ Canale?} Swain®| °JAtAE5 ¢

dojdle] Jzrgk SJataEsg el ool gk 2=l ARgel QloiAe ATt

Canale¥} Swain(1980)°]l ¢Jate] o]Fof Rt o] A= Ak ot Al2)do

wge Ao e =9 7IEAol Al Atk Brownl1994a:227). Canale (1983:9-10)

o % 350 nHHy AAS) FrE ZHOR FH= o2 WHAAA gl
T o8 NEdE w4 59, AFE oA 59 (Sociolinguistic

Competence), w353 Discourse Competence), 2F4 53 (Strategic Competence)

ox Ao, 1 &2 o3 g

1. Grammatical competence : mastery of the language code.
2. Sociolinguistic competence : appropriateness of utterances

with respect to both meaning and form.

3. Discourse competence : mastery of how to combine grammatical

_15_



forms and meanings to achieve unity of a spoken or written text.

: mastery of verbal and non-verbal communication strategies

4. Strategic competence

used to compensate for breakdowns in communication, and to make communication

more effective.

A R 7|2
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Hrh 24

A=NeN
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& A4

o el

;O.#
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e
)
e
ol

2 2ol o)A

& Swain 1980:29)
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se
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o 9%, 3
14 Qloj7h Abgs)
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=
Ikl
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L
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o|)
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= o8 £4e] ddd =yt
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==
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KR
T

(1980:30)

" (Savignon

=
=

=
T

e e
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i

25
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(e}
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1983:40—41)
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(3) Bachman (1990), Bachman®} Palmer(1982)2] 2JALAE Y

Bachman®} Palmer (1982 :449—451)

oAk

%% (Pragmatic competence), A}3]¢1o] =

84

Jjo

L
file)

ofpy

T
2EeY

oAk

KR
T

Bachman (1990)
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8] A 7] A (psychophysiological mechanism)2& S
Canale¥} Swain(1980)9] JAlAES] FH9o 7ds 2
Aofsg e 321 ]} 2}

= Xx] O

wae
13 o] Bachman & ¥M¥EI dasde 248 5 ok T v
GRe BASEY #HOE, BE Al Adet wie Awes o E
oie] Gl o g3l T & 5 G AL ANt RE 3 AN U
Btk Canale®}Swain®] AH8) Qold Sde H84 Wiz PR¥w, A4
9o oih 257 oo} el @ BaH gawA v, 7, JHelns 244
7 9% BEFU FESU] BE FRS Asd AY edd #F AL
s A qEe s 2o tehiglt

language competence

organizational Competence

pragmatic competence

grammatical textual illocutionary
competence competence competence
ideatinal
vocabulary
functons
. manipulatove
morphology cohesion
functions
heuristic
syntax R i
. unctions
rhetorical
phonology/ organization imaginative
graphology funvtions
£ 119 599 4 A& Bachman, 1990 :87)
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sociolinguistic

competence

sensitivity to
dialect or variety

sensitivty to register

sensitivty to

naturalness

cultural references

and figures of

speech




oA A whsl ol €Ak A% APelH wEol Chomskyol T A
A wA 59 oo thE ole fafel gE AowA F8gi Hymesd
9

=ro] wWo A2 Canale®}t Swain, Bachman, Celce-Murcias <
Ll

FHE Aol7b AT AL & s B VEAoRr A v e Xt
At

Savignon (1991:268) 9] T2 &2 =W A 2% w8 dist #AE HHE
Wt

Canale and Swain(1980) did not suggest that grammar was unimportant. They sought
rather to situate grammatical competence within a more broadly defined communicative

competence

gemw oalaEseEe] gele] vlke] FHo] FeaA i olslEoA: <k

c. BHRG BF JALFFH FAWD A4
b 2% FEe Aoje] Tx) FEWw ol AFelA ) Abg T
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Aojsta] dolw=rt ot U g, AojAHE 7w, vl § SEAtEe] TwE A HA]
LaE VIFoR A FFAAAE SAES B FH oY o
e Auste A% Wil S5E717 AZlE Aol okt AjEE Aol Ahg
ox I &A% w717 Ak

a8, CLTeA = Al 4 AFelA 23 Holx
FHA 9AE Ay, D5 o7 e EHA PFd AA
Ae A gerh o] RitelA mbx Eyugol Wuek wiAvt 3
AAA CLT+= wHs 7FEXA 9+ Zlolgk= 2@l (Thompson,1996:9-11) 9]
7b A7 Zlolth, ey e CLTAAAES <

AT &M St BFE W AEE vehdA g dAE
3 3t} (Celce-Murcia et al,1997:145). 1822 @3k @87 ofyn] w2 1]
7HES CLT7F Bk ®es|a g o] Hgho] o]fofxof 3 F3

b. FHIE A JAI2TFTHELTHY AR H? AJAHA

CLTY wAIAL oy 7FAZ A A= QAW 25 Thompson(1996)°] 7 A
Aol 7b g @10 E A A8 ‘EHE 2R gErhE Rio)
744 At oleh waste] A A WA= Schmidt(1991:1.2.2)% CLTH]| % ol A]
‘CLTC ulgdals o] skt o] FEgE Aea ou2 sk Ao o)
derhs Zolth & doF = o] FeoA AfdAer Zxd Axer] Bt

FEA FI5 7EAAM 1 BHAS AFeta 1A AL TAAE FEoRY
B 254 Ao FEOoZ vt AYS Atehs oA Hudyt dA|eA] =
ot Widdowson(1990:162) 3t @& o]y zdAele do] 552 43 ¢ Hla

AL dojeb= A, Ao wHE =9 A B AAFS GFA7 L SEATL

=
lo

AA8Ae)A S And o 43 o R Es Adat Zojga Fau
Zxole] et F2H FAYY FuH 5ES GEA4R solF A4 s

2 9lo] 4F WES o F704 5 vk Weo] 94 1% (consciousness —
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(focus on form)'S] FEF SO ZE =% i}
3 E-Ao|t}. Dickins &F Woods (1988:623-630)= A} &

raising)', ' El el A
T s gl
5

rJ

F29 ui BAo 2HLS FA LA SR EHO A7 Qo] 9SS AA
shlth 3 FEstuy 32k wgT|del ] stAlEo] aAQl Aol AMES S8l
el tig AEG olsfj & Few e 7HESE Zo] ohyeol HIT W AFEE0]
el g HAE 2 dva sk dA 63 g AR s Ve

FAlshe wat AFE vhA A AEeta oGS, 1992:33-34). TLeiy <
o 7s& SASE wd A vEhd = Sl W ARl Fakade] BiE ¢
—12 76879 “FFREG teu) A9 SRS vEe s §
Bl 2 g Slth aE YguPE $AoR o7 Jlo] 2HAA AHaA Fat
S wRAe CuE SHoR FAE s vk 28 e @l AR 9
e 2], I" o2 SAEE H% Ees T Zlolghs A3k wie oW A

7] o R S E] ¥Ye 7ML FrERE Ze 5] e A

@

=

L} &4 oi3}(pidginization) 2] 54 X9l Hammerly (1987 :395—40Del 2]3}

REEFE QT Richards (1985)= FHE Fxdhes Ae4 FARY JHE 2E53] 8
b &% S WA lo] dhFo] o # o]fo = B34 F7= ¢l

o A Ao itk CLTE A A8t e @ ol&74] WA= % ALE st

wyol7h wEM A WA Gez B Ho] HAEL O An
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= AEx olsist AHREE 5 Qdua ddEd ¢ ol w7 (polishing)
A il v SAR dold hsAdol Atk oy stk 2 gEold
g5 252 XA =& Aotk Richards(1985)7F A4 o] 55 ol
gebet ataEabEe] He Aotk weEbd EWA 5
Z%she wgolgta B u f349 Az gEd FAle Ao
218 AL k=] wrh A TAQ A} AELS 98

1
9 mge] oAb A%SY AW W AEH By Ao e S8 9
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A ge] 2ol A
= Zldolth. FHZeol AA FHu el e A5 CLTe ditste]l A4, &
HA 249 addeS AFsty HFDought & Williams,1998; Robinson,1996;
Williams,1995). Spada®} Lightbown(1993:105)2 ASAIw 7 xd =dHo| v %
AW ZAxd SRt AT w3 3o wEteN HHE Axd A=

e FFAe] Aol et muHolet Fgdch ¥ L ol st AX oA
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A e e feA gta EEivkebe oA dde] VoAl # uS
o Eojx= ¢k "tk HZFo] ofd FowAe] EH fXE Aok Tt
gy el diA AE3] & f oglon gE o= galg 4 gl WEEA
TS FalARte]l AFE FiEo] e Aolmz g A EAY EW e
A3 7 A% B HelH g At T AZhE o Aok Fhu)
Ao ZxE B AR HEE w2 ol

g 7| Esta we dmt
O% A A Eshs Alegelr] 2 dastar 7)o g JAas 58S &
ANA G Qe HgFo g B Axe e A3t & destda s
C. 4= #53 £
it 2BE FTAISHE B9 FHellA ol 9mo] FEel 71AE Gl v
W2 =wo] A Stk =W AR gl thet XS A7) 215k Ellis(1985)

1. ]394 #AA (The non-interface position)

Aol A AojF5e #AH F50]&2> Krashen J=€7Hde) 7|2E& F
3 A =7l Al AA 28 Monitor Model) T 5584 7
(Acquisition—Learning Hypothesis) =2 &g -$th7} o ‘g7 (nput
Hypothesis)'©] HEZAQl fojz 2ro]3 Qlvf, B FH Ao v azp/de] dist
olg& AT Prta sl o] el th( Thompson, 1996 : 10; Celce-Murcia, 1988
D 1 Yip,1994:124). Krasheno] =¥ RE 9 A L& Ao $5& &olstA 3t

A oreow AN WAook B AR, ma Bl AmE 4] 4
QU (stable) T Felol A A% Hol Malals o] ohe} oje v Ea

Fogad oz ] HF5H7| uFo S Qsueta &t (Thompson, 1996:10).



T2l 2 % Krashen®] Fel Z78k] &4 A=2 B a3Ael dish EAHE
HEE & AAAY EAon o] =ReAE =99 HgE 8 ‘F53F 7t
ATl AR BY o]l YyrpdolE o R o] s Bk g

% 7Ha9 Adeja B ul Krashen ¢l 527 g4stauat st
= Faofel tiE S WAS skl FEA el v FAEea o A

A= F5 (acquisition)o] vt o] 7 oj”lo)7t Kol E i w ARE-she 2l ol

" o AAE 7= 2 w FA 92 4 (subconscious)ol ™ A #HA Q1 A&
Weth 3 F52 SEAE grlel 23S gEa olafd whek Qlgo] Q1S o
AR A AFel FEFEHA HH Aoz dojdria Aisit. F WA g
@2 9214 (conscious)Q! ‘g5 (Learning)' ¥ olt}. o] AL st5A17E Ao E g o

Krashen(1981:99)2 £330 389 f3¥ =+ 217t &% (learn)S 3 $7] wlZo]
obyegtar Fast}, wEba ARIES oAMARES FASH sl flstedM = ks
sk & @& 8ol ofd HF5S dhojof strh Flojtf 1R ko AgAdE2 o

ol ¥4 s 1 AAle] WA Solvt olo] Fujek 4] AN s AL A7
B o] UR AU o dHel BAS 25 0] dojE wex el Wl ®

22T O JFLX
i F52 g5

2 2
Fogvhn BEOE Mt B Austa Ak oled TR A 449 §
o

acquisition learning
similar to child first language acquisition formal knowledge of language
"picking up" a language "knowing about" a language
subconscious implicit knowledge conscious explicit knowledge
formal teaching does not help formal teaching helps

(Krashen & Terrell, 1983:27)
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A A mEolze] oA A ww, ok AAFE ulgl o] SSo] ol
of Fejgt Aojol that A o] akagel Wart € A
©° 2  ‘ZFA] Monitor)'2h= 915 AFg-Ekar Q)

Language learning may only be useful as an editor, which we will call a

Monitor. (Burt, Dulay & Krashen & 1982:18)

R

A A Ot gt ZpAsE ol ths ) 2ol xdsta Tk

The monitor is the part of learner's internal system that consciously processes
information when the learner memorizes grammar rules and tries to apply them
consciously during conversation, for example, we say the person is relying on the

monitor. Burt, Dulay & Krashen & 1982:46)
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1. Relates to acquisition, not to learning

2. We acquire by understanding language a bit beyond our current level of
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is

structures the acquirer

"i+1" the grammatical

(Krashen & Terrell, 1983 :37)

competence.
This is done with the help of context.

input automatically contains

4. When caretakers talk to acquirers so that the acquirers understand the message,
"ready"to acquire.

3. Spoken fluency emerges gradually and is not taught directly
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WA AFA A Swela 2w, APelN AR ow st 77 a2
meo] BEoIR OALE dhod IFL /A FEe wolFE dFo] wol AUtk
1

Az Adol o @ts|ar, 1998 0 245-247; Ellis, 1985 Fotos&Ellis,
2 o, wAA Y wgS e sy AA s g o A oo
S

1983). &, wHAIERE A8l F5TAE A AR 28y Y 25T Ao
e g
1986). Spada$} Ellis

&
AR ekl AEE QA HE solu}. [& 219] Age) o

o
rlr
rO
rtﬁ

52 O W gist 187k ojordiA T X AR AU a3E dE &
3l 1 @¥ef sl Krashen® &#5 o882 w5a vk AWS Alxyd 4= gl

=W S dist o]&F TAANA B uw ‘&HA Learnability) 3w g4
(teachability)' & & =+ Utk 22y o] 7= a4 Aokl ssadel &
S AAsER R AR i AFE vleprl= & & Qo a8y
Yip(1994)2 White(1988)9] ‘St54' & 1 wf =¥ A=7F dagrol ol djs)
A sklth. White(1988)«= YRt EF sty 53] H3xo] A2o] 135 ¥
o AREEE o] el OAE AR R E walE ¢ Sl Aol fltke Fo]
o a2 BEE gt A vEg Aol AetA] ke Aol digh AR, = F4 4
571 (negative evidence)E i Zlo] FQ@stthe dAeltt. 542 A2 3 A
oA vha dEE dasivhes "AA 239 del

Lightbown ¥} Pienemann(1993)+ Krashen?] ‘o]&|7}&3t 18’9l Ao thsle
93 o] TR SR A e FTHTIAY e WstE

A Fake A7 s Aeletes S ARtk e AYS Fdto]l koo ¥
32 7P o] F5o FEW ol AFTA ARt e F Sl Aol

5

& F as TR wgAdolst Pienemann®] AHATE

—
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& we] Bt A Eolojof e AlAbstAL STt

B AR deAdn avpAe s Fdshe B s dukd
th. Seliger (1979:359-369)= 224141 & A 2o] Al A=A 7L ofet F59] %
AAzA e T3 7es Zbe vha +=utstQlth. Rutherford (1976:138)= w78 ol A
A #AE 28 5 e v82 vl 2AsA Aol g5 4 HEel #
HEo] e FA7F BSS F439aL, Jakobovits(1970:19)= A 32 £1=o] s
Ao A= wH BAE Fotd 9y THol 27EE AYsia, Y A&l
H D Newmark 1970:82) 2= 8t52t7F AnbstE 18k F2lstel] gt &4
AA3F3 o, Ausbel (1968:54)2 srEAtellAl 714 ¢ 2] (underlying principles) &
Agtor AxsteE AL sEd B, 2y dolg FXIAZT #Esith
(Rutherford, 1976:138-139). Rutherford(1987:16-27)% 1o sh&ola ol F ol
(grammar -consciousness)?] 3 Ao} 7Hd PJAF I £ S Tgo] "Hre A

& Fgsha gk By wso] Qo] el HAA7 B ek Rolnh By

)
ol

= o)
O XA

»
3.

o

o) vEEAel UE o] B4 AW ATH HLe ¥ motw, 1 be 2
FRY% By % BEYS PASHE HPATY 5L Asingd aew
oA B Ame BagE FRss el AADF A TAF ATl w59

BEolE ¢t mgol B 5 gtk 2 Sl o3y @
_/_\_
=]

ohet S 7 59 45
A8 ZAolA A WA Brh F, A5eld] Feel ) A wsk Aol 9

F5o av4 G 71t Yol
Ellis(1985:214-247) = & 150 o] 50 v F Qe olgss o 43
Z+g A 2&(The weak interface position)¥ 73+ A3 2824 23 (The strong
interface position) & -Fo] A st oFst A& 2824 9142 Selinger (1979 :
359 =369) o oJ&f A<tH RoZ 1= ShGAYL ghgeh A9l A ES AAA
d rtasel vEbdE W A4S V)EskH] Zetvha Ptk 2 ER A 39

¢
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SER 2A 7 488 Brin ugd FHS weowA Ur A
kR R 2 57 Ao el JlodelAl st Aow e B & dvke £
olt}. 18, 1= Krashen?} 2ol w91l A 4o] #5 40w ARG w1

AA = gkt
Ellis(1995:87-107)= 8+5Ak2] 59 (attention) S E31o] o] E4 Ao A FA|7])+=

Goa A F5AN oJmd 4B e A vee BE AAGLE 493

[ 3£3] oF 528 S A8t 3 =0 F5 =3 (Ellis, 1995 :89)

—

319 R3S w{AA A2 (explicit knowledge)®  ¢FA1A A Al (implicit
knowledge)2] el 71xH o] St A4 A A2 st 22 B9 FoA HAlH
o] glojA] &4 <twl Feof AFgHOR EAS: A Hola, PAA A AL A

A 2o Felel 1 AAZ et e Stk Bxeld] §E3 T2



WA Aol WE AH @3 B) Frol o8] wEX i A Moz kA
Az gtk WAA A3 A A A4 Aold] 7A BAZ AFe et of

oA BE gAA A A2 FrEH R GRS oA O o= A AAe golst

A ek A, Sk 99E R FEAA R oy W Fua
SEch ¥ APUAE ol e Aol aukg 4 HAA AP FEa)
S8 3ok 332 (Top-down) W} Sheeaprh Hiolel FAHe Fust T25
sl % she 434 Gottom-up) Aol elskel Ak o714 e A Helsk

A5 zdolets A3 wet SgAst FAAA A4 WA A4E sfwr

stgo] 550 AA &= 7AW A F5AE 982 Balystock, Mclaughlin,

Balystock (1978:69-83) &= 45 2t8-& &= F 7FA HE o A 2of 7|25 & 9=
of 5 BEFES /MY 19 3 ols A HHE dAIF A4 HAE A
A

o @ysta geel o Ad9A Krashen®] H53 ‘g4 At A
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Language
Input Exposure

S Functional Practicing

Practicing

ici Implicit
Knowledge Other Inferencina Lﬁ%ﬂl:gﬁc - — — — Linguistic
g Knowledge Knowledge Iriere_nc”E Knowledge
Type
output |
——————— -4
Monitorina l
Type
1]
Processes
— — — Strategies

[ 4] A 2 9o st&9 738 (Bialystock,1978 :71)

R4 W, oo ALAl SrEAe WAA A Al AHow W
ol 2 Aol ol AE Aestel Bu 1 AR ek e 7o Qo] A
o7 § o AAHT UL ¥ 5 A o] nAe| e o] YEL s o]
o]99 ThE Aol FEEL Fstel BAA ol A4 AP sk, A
29 A%e Batol

.
Eobel QHAA Qo] (Ao uhAiL, Aol HEA V%A AL s o] ALg

4

A Aol AT BAH A4 B FH B4 A5

=] h
of Btk ¢halA o] Aol Ark= Aotk AA A& AFEE o SAelA W
& HolZlk a1 AdA 0w WS KolZ|E sk, old dof Ao ko]
e A2 A AR ofyet WA Y AR EE e Zloj ', §5
(A8 A3 5024 Aol 92 2 e WA WS A3t

(automatic)Zh= 7iE 02 Aol 7k Flojtt. o312 Krashen® 353 &5
e S FAstHA o224 2 vhE Mclaughlin(1978)°l ¢jste] g3 =
Asfoltt. Krashen®t th2 A2 8here] A3rh dojabgo] Ao ddd + St
= Aot} 719 o] FhA of et 1 Az dakel 2] 5 (attention) ]
el ®2M 7bedt Hxole L Yehles RS du Ay 5o TAL

rlo

ca

i

&

=



o
o] ok ‘TAE B & AFHA Fo] JFE Q7] wiel 1Hde] LAEHA
= NhA, FUARE U o] FA4a5e] Astd AR T4 =
A= AF4A AU ALKAQ T AF Slol® 7hsdta B 5349 75
2 AYshe Ag 77l vk o] BEs Vv oE U AN
g 4 Qle=d old AR AEEE Al FF3)(estructuring) M E A7
i, Al FREA YA A PG E] Al R 24, B Ee Az EHo
=& ol AR Bt g3AQ AAE )X ¥k Mclaughlin, 1990 b :118). 71

el o] Agabgeld Fad dE A AdAgL SAE AdAgs 9A o

ih)

Sharwood—-Smith (1981:159-168)= Balystock ¥ Mclaughlin ¢] 72 WA A A

FHA RS daS Aue 4= Q= dH3 7Y (1662 I A Fth 2= Y

o A AEE 924 -9k (Rutherford®] A2} x}o]7F AS)o] dojd = =

Fero] =, PAIA A2 AFErt @ urkA] AEE= dYE JPdga 4

stk 1o wEw g R & A o] FL FTHI AFe 9EA] o] F

o A F oS UFY AEe doj}, FHI A5 &
.%_

AsA ok ZA AT 5 Qi Txol Bew FAYL

Bkl
9
all
>
2,
re,
9
4
o
ol

@7 gtk 17h Bes Qi AR AYRGelN wu, o
42 ol gL BAA AL ol gAY EE EUE ol§3te] ZHE YAt
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Njo

A 1 AAS Fx2E vE] e

).

o
=1

83}

Ak
A

bl AbggozA

I A 712 B g

12 9
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e A
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ofpy
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Aol 744 ol

=

(Ellis, 1985 : 238 #A&-)
]

L

.

3l Bialystok (1982)°]

9
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=
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o
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A9 §

3lo] Bialystok

S

r "ORI
= T Lo
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& "ORI
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Doz omr T
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.

gHA QA4
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=
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sheh 23 9l

o|)

Zloltt, 19|

L
.
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m. &9 A= A4A

B geo] FolXn WA} kelN FEett B A

sy BAEAE shtel A1) WE BAlolth olsh #eshe]l Long 1989
o) FelZ wH AU A=A YFEFNH Pelgn F2FYH ddofse] 2
A ABA wxPRe pAoln wanHele Ak 1x ¢4 OALEA @
3 AT FUAEE FASY) uEe] RAAsT Gk oty ol @yl
AR 2GR e vl Ao #28] Slgel Qrkal #3H] Hiel ot
B AR PN Axstug she Ulgd wet shtel pxvt B pxe Ege

rr

opujgl Fxo disirE JAF AF Al FEAE Aol £ FE A, UE
W Abgel EAIZE bW Sulel Vel digk #E Al 7hEA A S gl
J8BEE FFe 599 WS 7EAT] dibe gl gloens 7hzbe] R
A A Eeok 3l Swan(1985:76-87). W3, B A E= ou] Qlal Al &% A
etol|A] wiqlElojof FHal, Al aF A HAC] FHHORE T|ofehiz WFo|ojof
g, Fet oAb 2% A Aol del AgAS T & & Qlojof sk ek
A golx SES YA *EF dof stal hee ¢ Aty F7] ol 4
o]ofof e} (Brown1994b:347-372).
Nunan(1998:118)2 WAL axpdo] =& F U= =4
StEA7E lofo] AAA QL oo wFo] Holx =AM YA 5o <dojr A

235 dojt}. A9 dior F2 wAte] o8 ARH= ARt FEo] ne,
ofe] Wapel met Fs W 235 ARHoloF & Aotk
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ol SiRol BHAH MW GolT ALgEH: ool HaME, HEe HES
3 sl Foldok st ek Sl el Mdshs 28 w44 gl
W ESelE AgAE 9 Zolth B4 BAYe dets] faAE A=Y A%

,1994b:352). Mckay (1987)+= EHA = W el oist 214 dy& 3 3
o1 etk 29t stdete st 4 ke

=
=
& golm AT AW suAelA el @ THne = & glomw Fojof

AEAow ¥ ul, ol Ay whe] oJshy 97 ke By Awe 3P
o AFH T

AC)
%
=2
o
N
r |
X
b
2
rO
-
1o
a=)
=
r]I,
e
1o
ofth
=
i
pd
2
T
o
i
Mo
a4
1)
ne
19
0
N

ok o3, wE. et Ve A AR B8 F Qe T
A7y shApe) g e Aol 5243k Aba, A7 =AE Faunks 5A 0RO
d S AFEEA o ago) AP ‘) (form)E T d Whste] 7]
s (function)' = 18 o] Ado|tt Brown, 19%4a:23D).

A 2 SEe) WAL FAGT Qi S0 dol s Ye mE @ wx
]_

H
ot
)
1o
o)
&
2
oy

o] B Ar g Qg B AAAHA

rr

whao]ofof Fie}.
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o

=]
Aol &

)
N
bt
>
&
A%
:Oé
2o

o
>
>
o%
rlo
Sl
)
o%
Jfo
1o
4>

R Aol digt ¥ oy
2} eF5ake] ol Wl S5t AS Ade] wet A EE ook gttt o] & ]
CelceMurcia(191:465) = +'H-2 & AAE ot o= ou|EA 7FE= X Aofstar, <
o5 ARl oz AHFsA AMEE = EE AL V|TozA P2 Aok s, ©
st ThE AR oF o5 AT 1

710 £4e F 5 Y WFES o

ﬁd
&
©
.
S
2
o4
3%
°

Less important < Focus on Form > More important

Learner Variable

Age Children Adolescents Adults
Proficiency Beginning Intermediate Advanced
Level
Educational Preliterate Semiliterate Literate
background no formal education some formal education well educated

Instructional Variables

Skill Listening, reading Speaking Writing
Register Informal Consultative Formal
Need/Use Survival Vocational Professional
g9 67 WEE 2N g ow TP Zxaty] 98 Beo) B WA
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W] ge BAGE Feel gol B4 qxelmw P 4zt o Fad

B osh £ A geblucks 279§ By A% Best ugA 4
Fol A BHA Fge 9 eFety 48 48 § edEh 2eli, SA7t
ARH BEE Fravhd 1439 SEAnd 9% Jede gAY st 2
a3t

Sa7b @7 agEolol & Bt W AR &5 R sl w77t
2. aRE 58] e 583 Fvls Zol A=Ho8 Foldd =l

= FAAME A Hae adrt yebgt 2 A=A A Gl &

Aol BEE duel ATskel ¥ M= {44 WASE Avs Aol Ao

H7] aLeEof A

all
T
o
N
!
o
R}
S,
|
flo
ot

% ]_ uq/\z% /\]_BPO]UE 0]316]—

noi'

2. 39 =54 A % (Task-based Instruction)

e olelA dF9] FeA AmRe) JAE 7Hee

3 4E dofsta A whgste] ol 7hA] ATt AR TAE qrelA 1

FH O nHE ek Y B A7 E 3 v (Fotos, 1994:323-324).
Long(1988) 3 el Axgl oAl 254 o] AHES AFdsts Weks A

rir
o,
oo
Y
i
A=)

rl

o8 4 Qb gl SAR Aotk 1 e o4k 2% 4 e Zudn o
P22 TR AF glo] FreAd Zeld EAE sk 23 2ol sh5A
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Fo7k BEPE 1ol A sl AR Axste Welth F WAL o
A 2T BEN AR BUAEE Agete F3olt e FH RS THd
Lol 284 YL R 1 Ael ee Y A e el =t %
Eol By e WA FE PH0E FF YA
ol ol e F A fEES %A AR FEA AT o] &5 Abole]

Az olo]stA Ao 7

o
B
it
Bl
R
¥2
i
o 4
Ru)
iE)
)
kr
L
1%
b
Y
1o
-z
2
2
2
p)

& ATdsked 28E AAH AdE SEATIRA SEe dolst

o).

gy, F5 A B9 AR AFel i o] A A At Hx
N FUE AT AT odgel PdH] vk wAE ofy Al el =
Fol5 A A= AL ESL Z&olth. 1= 99 F UA T &4
He7k WA FERA R AeiAs 22 Suetel 2& EFLESelrs Hixe
of mFo] A o]FAX7] PYE AFo|mg ngAEA] da A o] FAX =
glojth, WAl Fola AHA AE| WAFES AERHUTH: AihElEo] Foix

At EAoR AREE CLTHY T84 4de wio FEI 735 Fof
= 7ol &4 wme® zlojvh. W2 EFL$A Y o] $-2 vehe Ao gt

O

FTEAE M o9l 94 FRE AAA da, & g RS /a9
B A go] w2 FX AW WG JAHR] EEAFE Sk o) F
of gtem ¥ I AAE Yolufe HxA FHE o] dEs A s
A7E obel el shge] HxE Jh=A Z Aotk old e WEH wH A

Aol gof W& WHS ANste] oA 2% FAY Ko AFEA el
i

M

= Oy e HA kgkom, o wE A £ A+ et 17 °]
AP S E TRAISHE weHe G LS Ad ¢ Qdn a8d v e
9 Ao, o9 AAl AR deAde] Aetsiva & 5 Qvk A 7%
4 ada AAaFE VlEs del st - ded O] SHY ARE §
o] & A4FHE ¢ Qo old AFES AYAARE WHEY olEH AAE Tt
g AHA ada AFAY wed A4 Ve $49 weyY 9 54
o &= ‘dYgE JAFAE A W (rincipled communicative approach)' ©.2 3%
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FHD5  AdriCelceMurcia et  al,1997:148). o] &H5AFSGe] Ha3dt AL
Paulston (1990:197)ell oJ3td A A Felol HxE 3§ oldi7tsst Y, =4 ol
S AEsA a9-7] §3 S5 A FEHY FA3 AFES fst 715 E A HA

293 wpEow Qo] PHe AAA Abgelth ol 2AES FHAA 4 9

S 9% 7198 A 2, B AXE B

%
o
2
N
2
ol
rlr
ofy
ko
B
ko
b~
fu
>
)
o
>
~y
ui
rlr
ph)
2
1_;1
a
N
2
|o
i
=
e
oly
o>
N
bt

o

40 AsE ARTAA Ao T Q= R g e 5T Fa ofd

Qe Al s BRAN Bud AR 5Ee A7) 99 AE Y

FES sh otk BYFAAE 94 By st A8H ovje] Qlojeis
!

o] Ffo] ofet oAl AFA FSQlel od Zow osf Hojol dhtt.

a
Geeh U OA Ak AES e FE (Activities) el EE 918 #ele
Al &3 E . Breen (1987 :23)2 ¥4 548s] H2 Aol A 4%
a9 H1E FHshe SFAA ofd At e =
wEolgkal gk Willis(199% : 23+ W A%, dF &
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ok ARA Qdrol &t e “Eh (activities)” o]y 7]<= (technique)©]
A4= ek 2 o7k 74 Sd ZF 3 B4 sEd Hhde Aol
a2y o AeE @ gl o2l A EFEol xFE & Ak 1HER
AP A FEe w9 A F7F A=V a3 T8 57 A

#ol melomA BFHue] ol§ 1 & 9k,

2

oo
=)
&
off
1o

b. #9¢ #+9

A 732 #H #4 (closed task) ¥ 7N 74 (open task)Z Lol Xt} o
A e A AERte] UAY F3] AlskE 7o AHEnte] gl #§lolal ¥hd
MG g sh7bA 9] Fnke] Q= Zlo] oyt

A g o
Work in pairs to find seven difference between these two pictures and write them
in note form. Time limit : two minutes
Mg Aol o
Compare memories of childhood journeys.
Exchange anecdotes on a theme.

< Willis, 1996 : 28>

A Hde s S Atolel wEE= AR vl Ao EeE Ao
o, i RS F B YR vad v Aol gt ¢krh HA 3}
o] AAPrTt F 7Hx Wl A ra ¥ Wi syl 3 A e
A Hde H B2 gl g8s 7heA oslE ST Hola , 7
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A HE w ]S AR I oA 2Eke] Pejent 241 S gt
Frh= Aot ol AX| oA HafAgol dHE deAES o Wol A=
Hu}, st Eo] AAl dolE shud w H) FPelt FoeA] Formz AL A
T 7 FeEs 2R oR FEAIACK Fh
B39 2 TFE Willis(1996,26-20% #de 3822 £7] Listening), ¥l
i (Comparing), 4% - Experience sharing), ## (Creative), =4S #3874
FH#3}7] Ordering, sorting), ¥4 34 (Problem solving) 2.2 Y-t}
g B E=RoE 9AAEA 39 (communicative task)2b ¥ %9 (grammar
task)® WrFalab gheh oAbAE A pfoljl V)28 At FEE ) AR Jid ol
3 UL A% Z EH 39 (communicative grammar task) T 1 02
—v¢F 39 (Grammar consciousness—raising task)o]@tr H=7]% 3t} Fotos9
Ellis(199D)+ #4 W8S H9e] Wgo=Z sto] £ ZA4E A2 45 243
Z5E 5t THAYE 58 B ARE oy EHolY JEE S Q8 F
Aakdleh. stEatso] w7329 FHe 2Hs gFuas 2158 Al B
=4

o9 SJust A ALgel BT S QolA S 2BE BWH AN HAA

AR o] WS T8l FAUbeke ¥ 1 e sl dl

9]+ Larsen—Freeman (1991:279-283) 2] &= o] Azt

d
rZ
N
bt
>
bt
o
o
il
4>

A Zolojol S AT, EWHL  FTEY FH (form/structure), 7]
S EAEE 38 pragmatics) AT AR AT AL

S B3 e A 1 pANS okl stol A= [1H1E B vek Y

e
2
@
Q)
=
=]
0je]
~
2]
@
S
Q)
=]
(=
9]
2]
‘\./
>~
-
ofo
i
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— >
FORM/ MEANING/
STRUCTURE SEMANTICS

Morphemes Lexical meaning

Phonemic/graphemic Grammatical
patterns meaning

Syntactic pattrens

PRAGMATICS

Social context Linguistic
discourse context

Praciinnneitinne ahniit ~antavt

[(2¥ 1] Larsen—Freeman(1991:280)¢] =W Ao 4Fxtde] ¥#3t Pie Chart

O7le ARREERY dES FoRA Y ARE AT

of sk AEd A7 Fojof dths Zlojth

L. YAIAF A FYS T3 HH

o] & APFAA R ZRAEY AR oy PSS s aA
WO Willis(1996)> &/ska Utk SAtAEA E5e o83 HYgoRA
Larsen—Freeman® o] AAES 7)Fste] 7z Yo L7158 52 Lo

A A8k Ap g
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=
ATHEE Y, 1991:141-166). Celce-Murcia & Hilles (1988:61)2 & o], A |
A A g2E, =1 sEet], md, oo E sk S}
FA7F AAAAT AgelA EH FRE RS AFE 7 JEE st itk
Larsen—Freeman (1991:285-290)> @ e ¢} oJu], s}8-2] SHolA WS A =3
st FEn AsEs AAGt v vkst Al A dEd EE(
problem—solving activities), @& &o] 5& A WHO=R A5t Ut oY
M &ee W FEel we Z@Aola AAAoR A Ur(19%)= A, o
sk =o], B9 &% (simulation),d X A3t &F (information gap activities), H. &<l
&35k At AT GE FolA TEAY] FHE

2ANL F 9t B A5 AAs,

—_l
M
e
iy
o
i
o
o
2
o
bt
o

A% (brainstorming)& &3}

r\r

a. FEI/7= A4S A= A% F4

(1) Al ¢ (Game)
AL EAFY TulE FHSEZE A 2F 4 g5 s s23 IAE A
A sty AlYo]l AT E ads Eoktto] e sERYUIE A 2] 4]

o] Age bt S o] AbEoltt Al ol slgeti Uge APste] Sytel
e o

A "t o

P
rlo

O
M
M
N
bt
2
ol
ui
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AN D RE SAEAA B AEE BASHES Aok ZA F @ 9 Q9a

U @Al Aale] mheso] AzE Ab

it
tlo
k4
L
o)
o
bt
S

A @ Is it in the classroom?
B : No.

C : Can we eat it?

B Yes.

D : Is it round?

B Yes.

A : Is it an apple?

B : Yes.

< A% 3] (Twenty Question) >

FZ5 AY FAFE PHolth GRRol} &7 FHE oslte AT & 9

t} (Larson—Freeman, 1991:286).

A : Whose pencil is it ?
B ! Is it Su—mi's?
A : No, it isn't
C ! Is it Mima's?
A : No, it isn't.
|

D :Is it Yeong—soo's.

>

* Yes, it is.

ol T BE & £fAY o

w9 Abg Bol mRE 9 5 9k

)
oftt
£
=
LAV
ol
i
rlr

< A & A 9 (Telephone Game) >

|, o) EALR A ZFElE o) &

o2 3 HS At FEAY e o] Pk FEANE o] & 7
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Ttk & SFME o] g38r] golstt

AA R Sl vk SRl B s st AGA sk Sl A AshE
sfe] A2 o] sao] & 2 Wbl AL AR B W Ars d)

Su—mi : I'm happy. It's Sunday. (&2lol:= @2 th-2 AlghoA)

Mi—na : Su-mi said that she was happy it was Sunday.

Na-ri : Su—mi said that she was happy it was Sunday.

Yeong—soo : Su—mi said that she is happy it is Sunday.

QAL W A wstel v 4 5 Sl

AAl R WbE A FE S AR 29 3 FES 1EA

1. We know that red can exciting, blue may look cold,

and black may mean death.

2. So a good artist knows this much better than we do.

3. He knows how to paint a happy feeling or an sad feeling.

sbgel Zzkel nEAQ Peje] FAE AFHE We BF Y BY AR
Aol AR oge W weel Qi AdE UYFOE A
=

TS Aol sk A5 (el 2d)

riu

=

b. vl Fde] A= B
D A wg zs FH(TPR)F FAF Mime)
WAE WES SEA S B 55 G gvig Al Axd &

31t} Larsen—TFreeman(1991:288)= HA|ALS] Qu|E 7[2 X = WO 2 FH3S =

r{o
1o
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H HJHEY SAFAEY f&35tth th39 o= hear/see + object + bare

infinitiveT =& &4 & = FAFoIHh

AN L RE A ol thge] TRo] Yenb: B9E ule us Az,
light a candle, brush your teeth, kick the ball, throw the stone, put on a hat,

climb a palm tree..

Al SAES O st F O o] WEE Fol flol 24 st ME "HS
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0] hear/see + object + bare infinitive 7%

o] 9ol = =11 &é}7] (listen and speak), ©1L 18]7] (isten and draw), &1L 2~7]

(listen and write)s = &&3F 4 it}

QAR ZAE o) &% &5
Celce-Murcia & Hilles (1998:73-99)¢} Larsen—Freeman(1991:287)& 713 A&,
a9 T& o8 s Fal el AxE u Ao FEZF YERdlE 9w
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<19 (picture)>
AA vl Ee] 2ole FHE thg 3y @o] AAlS) ok

er than, more than,
as as, less than
TEl 719 BAo] Ml b ofe AgY ARKIE meol Fuh 5] Folsh
SAJNE] Q= AE afRdY ¢ Qo
B 7 BFE olgetel Mol AMAE AWt
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O dHek grE & dd AN A=

At AA]

dlel &7} #olt},
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< AE 7A (Realia) >

!

Schumann (1981:62-63)-& 7|21} ¢
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A=A
=

. give/thraw/send + indirect object + direct object T3} give/thraw/send +

A A
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o
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.E.
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e ded A B

direct object + to + indirect object T

bol ol @
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1 AL NariolAl

ANA BAFIL W F

=
=

2
oA ARSIy ¢ What did I give to Nari?"

e e =
AL 51T

AP}
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I

" You gave her a book"
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AFolE F-83. g2 A RS o] 83l9] from—to, between —and —, at
& Fat A7 ARSE] 9% do)tt,
AL IR WA AIRPRE AAEEe] ZF o] EHS AREste] oS E St
LAX  Venice Park Mall  Hospital UCLA
650 705 712 720 759 805
830 845 915 954 1004 10:34
10:44 11:05 11:14 11:29 11:44 11:58
“On bus # you can travel from (point X) to (point Y)."
“On bus # you can travel between (point X) and (point Y)."
"The 6:50 LAX bus arrives at (point X) at (time Y)."
ofg] Fael AIZbE W3t AJA AFET
(CelceMurcia & Hilles, 1988 :105 &)
ojglo = B S o] &kl 1H ) AMES THe I BAYEAL dFely JtEE
o] gsto] ol BrE7] Gol Stk flolA A wiel o] A7 wAE &S
o Axs 299 gvlE Adxsto] AxstER {24 sgoR SHss olF
T AUtk o)A BE A 2FEES HIETE o2 2 A= HEo] AREFHol
FEERES
c. 38 A4 A A% A4

(D 9% =°] Role Play)

Paulston & Bruder (1976) &= 9 Hol& 74l 95 AAZ A7Fe=w
H BEolE £5% 4 Jt BEow Rodn vk @Aolgt Aww ol @
Aol Bzatel oAk 254 §7E FHAT, AR ASA AL fAR
DL @ 4 Q7] W A% ol ik 2F FEL AW shnd N £



ol EHXEo gyd ®Hol7|Z ttd (CelceMurcia & Hilles, 1988:68).
93t mole Y Fxe AR A Vsl #AAS FRAATIL 2 e FH
7F ol@ A A3 A g2 A 2ol =7tE & 4 A stHA W dFo] " A

molo] #AE obdldl ol E@stel ABUY, 4B By, DA, @A
e ARRY, BB, AAFEY AREY £ o] Tk e AT wol

o] o]t

< dd¥ v}t (Dilemma) >
AAL 2 (FF ARl EAIE 7HA A QAL vhE A EC] I Al A FaE shEE Stk
& Fol, of" Abgo] Ao w Fojrtual ah=dl A DA E Slol H
of SASelAl FE 2EAHE o8&t o] A FuE sheta AXY 22ls
T Fd 2EAY] e Al & 5 o)
The car is locked and the person wants to get in. Use modal verbs to give
advice to the person with the problem.
84 You might try breaking the window. You could try calling the police.
WA} : What if it were a young child that had this dilemma?
84 ¢ You had better wait for your mother to come!

< Larson—Freeman ,1991: 289 &>

< 8 A (Interview) >

=il tEshes AES dEste] A sk et o)A
A

flo
of
2
1o
ot
fuj
T
1o
=)
=

AN @A EEsh HA Sl 2] ot ere
sgow stelF SAbe WAre A4
o,

Interviewer : Have you ever done any computer programming?

)
o
oy
K
(ot
2
i
>
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)
B
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>
2
o
o
o
o
X
rot
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Interviewee : Yes. I have. I once worked on......

(or, Yes. When I worked at ...... )

(2) ©]oF7] (Storytelling)

ofefr]9] FAl= WAL AL ol AP BEE AR, A AR T BF 7F
Stk olobr|® A Ed= AL AlA (tense), ¥ FFAl(modal), ¥AH(article) Q)
Ao FEath B2 ol ‘must' 2] 29S A7 Y8 ool oln] ZFAL

THE WME 5 AR FolM FASAAE & Sk

b

A A gE Abgrell ik o]ofr|E gt

* Usually he's a very good student who pays close attention in class. However,
today he is gazing out the window with a silly grin on his face. When I call on
him, he only sighs. When I walk by his chair, I see JosetMaria, with little
hearts, written all over his notebook. What can we conclude?"

( Celce — Murcia & Hilles, 1988:55)

Ao F HE] “ Jose must be in love " FE3 T ‘must' ] thE 2%lo] gt oo}

715 st F e Adel AA 1 2YdS FAH

ol B 9@V okt 2 w@9lelA] Ax " 5 glonz FY ALY 3}
of fg3tth oA ¥ AR A wAdE sbEshd, S W
& SolA 23 = At (Celce-Murcia & Hilles, 1988:149-167). 7%
o] Hup Fo] Ho=z wo] 2= EYH A A X (Larsen—Freeman,1991:289) 9}
AL AAL AL diEAL, ddo] 5o Ame avoltt EiEg o] §3 A%
TR T AEE st SHAE Hloly £49 Asztte] Add onE AR
& Qe 93 ARE /e . oA 2%5FY Fol 23 78S V1E F Ue

d ZlolsEE A RESEe AR A% Amolut.
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of WHE BY FEHE W MAL Wt FYI el Fol1 FejE n=s)
MRS SHE F 7R S0l vk oo o BA Amg Ak AA AR

Gy
A Al @ JZke] a/an o]y theE Yol RIZFS ANF-=F g}
There was once ___crow who stole ___ wedge of cheese from ___ Kkitchen
window. She flew off with ___ cheese to __ nearby tree. ___fox saw what

__ crow had done, and he walked over to ___ tree.

©l 2
kel AL FEE A7HS el FAR fo)ste] duHAl 14 A& St
Yesterday _is Betty's thirteenth birthday. Betty invites

Tony, Mi—ae, and me to her home. We _go there at four.

Mi—ae brings a beautiful doll. And I bring an album.

<EES 2F3D
AN ohele) BEAA I B She 2 uolA thA AEE g},
I have a piano. The piano is in my room.
I love music. I like pop songs. I have many tapes.

I do not have many tapes.

95 Gue A4S B4 AA onl SelN A& 5 9

o
N
o

i
&Il
w
o,
oM

(4) ¥A) 314 &% ( problem-solving activities)

SAEAA shtel BAE AAs AFe 98 olel K Pk A £
SEA BAE Folbl st g4 2% BFolt BAl A BEOE BUS A
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name age country
Berty 14 England
Mohammad 13 Algeria
Jean France
15 Brazil
Su-mi 16
SAES O FAR Adett RS A% Abgete] N Ss L B Aol

ok S FEo] HIKEH she] FH ue @ o] HHEA ol st FEe

Wi FATE AAEE Aol v s,

2 rusEd guel 72, ov), 40 BE A9 a7 74 A9
BE QRS Ggacl @tk 18R olugE 7} Fio] BFold AWAZ 99

Adsitt. 28u FAE F8A8e Ss 4 A Wl wet Lasen—+reeman?
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o]

i)

a. FEl/F2 A4 AE A% HY
o FARE B Ugow weHol gk & Awte] shtel A
o An A% BEAY A #HS JAME BB AU 4E A go

2

Q3tal I A4S AE & HEF Hxoe FJFE & Ak the #A Wil
s A= ofoltt

AA I E AYE FHSFEE vt A sk} Ao BE &8 B, ZAxd
s A2 A9 = (ask cardE YL, AAE O A olgdte] S UEL
= grh sl BAS AAE AE UEhdol s, SYES 1 BF RS

Task Cards (Z} A9 gt Atgdo Al Foh)
Task Card 1
Rule 1 : When the relative clause goes with the subject of the sentence, it
should be near the subject, not at the end of the sentence. (FQA] HZXo=E
B e7hs)
correct : The boy who is five years old is very clever.
Incorrect : The boy is very clever who is five years old.
Now, make your own sentence using this rule.
Task Card 2
Rule 2 : Don't leave unnecessary pronouns in the sentence, and don't forget
to use who, whom or which.
Correct : The boy who likes English speaks well.
Incorrect : The boy who he likes English speaks well.( he is unnecessary)
Correct : I like flowers which bloom in spring.
Incorrect : I like flowers bloom in spring.which has been forgotten)
Now, make your own sentence using this rule.
Task Card 3
Rule 3 : Don't use the wrong pronoun. who and whom are for people, which

is for things. That is often used with people or things.

correct : The dictionary which is on the table is mine.
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Incorrect : The dictionary who is on the table is mine.
Correct : The girl that just stood up is my friend.
The book that is on the table is mine.

Now, make your own sentence using this rule.

Ang wEstn gE Qws v,

o] 1S Fotos(1994 : 323-351)7F #W A =gl oAb 2% 4 o] ALg9] EES o
s 1S A F 9e 2 ARAdE w8 olF7] AF Al ARgE 9
ATl sttolth. A= &, +H Wgol 42 drtasgd Al et FAHE A
29 ExoE AFEE &9 (negotiation)®] AR, 71 FA7F 1T A} A2E5FH
Hlelld wp Fo AA LA B, AT £ Sow W I
AZE 9o dojshs wAME S8 FHE wheh e shu® Atk L

U Hxofel tid £ AHds FEHAA el AR 4R Sl el At
<

AAFL G5AT AVE FHOE FEAEEH)

woll s3] GAF e Aoln, Eek 3} g or ETHARE s A HiEo
of kol ol¥¥ EFLA&elA 7HE Ager Wyow F3adh 12y, thgAt

bomAds AE g3 Y
<4d1>

r-{u
o,
£
v}
il
5
il
do
e
i
S
il
S
ofo
_0|L
£

f
o
ox
N
s
N
30
T
.
=
X
i
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ﬂ

AR AF A B BFE ole] AAlS AWt A AATRE we] A
wrt vl 9 A2A A % Ak 2w Az o
2 Sedel B stol A v /1B AT ek

A A cobefel S s Fa G v A Aol Jes ¥ HER St
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58 #e @Az grE st i YFAES dt
AZk ek A BAF wahs A Afelel Aolgel ololn 1 FES
AHgE mE QAA oS gk 1 Akl el o Aws v 5
w5 g

1. A ['ve seen Romeo and Juliet twice.
B : Me too. / saw it last Tuesday, and again on the weekend.

2. A Want to go to the movies?
B : No. I'm going to study tonight. We have an exam tomorrow. you
know.
A : Oh, in that case, /'l study as well.
3. A : Looks wet outside. I'm supposed to go to Central, but L don't have an
umbrella. /f / went out without one, I'd get wet.

B : Yes, I went out a while ago. /f /'d gone out without an umbrella, 1'd have
got wet
4. Are you hungry?
No, /'ve already eaten.

The baby was sleeping when I got home.

A

B:

A Well, /' have already eaten by the time you get home.
5 A :
B:

So, he'll be sleeping when 1 get home, then?
< Nunan, 1998 : 105 >

<d2>
A o" AAA AEES AFstE= love, prefer, bore, worry9} #2 Ay FA}
(psychological verb) 9] o3} 3 TAME AT & Q= 1HES 18 F

Avk 7 E73e Asre] a8zl a9E Fhls
She loved his hair style.
She appreciated his singing.
His present offended her.
Task 1: o] &S ASoA =dF 15 o] gt 585 19 & Wz
oA g aga @ F FE 244 deoR e des AAse] &
AZE el =AE e e SRR T dEs @ Al

o & : Sometimes people like dogs.
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Sometimes people disgust dogs.
1. Mary worries her mother.
2. Cats bother Mary.
|

10. Doctors mourns her father.
Task 2 T} sHAEZ slo]F true, partly true, not true® | FAFe o] st ==
g}
1. Tall girl frighten me.
2. Girls who can cook impress me.
3. Very clever boys overwhelm me.
4. Talkative girls bore me.

Task 3 : 739 &<l dojuls} njdejnl shAzte] thsts = Hjgdofnl

£7] 8-
Randy : You know something. I don't really like tall women.
I get a bit scared by them.
Namsu : Yeah, I am the same. I frighten tall women.
Randy : Sorry ?
Namsu : I frighten tall women.
Randy : Oh, you mean you get frightened by tall women.
Namsu : Yeah, And clever women too. I overwhelm me too.
Randy : I know what you mean. They overwhelm me too.
Namsu : But the worst are argumentative women. I confuse them.
Randy : They confuse you?
Namsu : Uh? I get confused by them.
Randy : They don't worry me. I like a good argument.
Namsu : And the next worst is talkative women. I bore them.
Randy : You bore them. Or they bore you. I think you mean they bore

you.
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Namsu : Yeah, they bore me.

<e2>+ Ellis(1995: 97-1059)7F 527 w9 wivv $Hs 1893 o, &4
= F7 Qo) wdo] 2¥nt 9y 2AFgoRA H

o] & stz st 9u)E olalsta, 15 A9 F3F Aol AxF o
Ael Sl Hxolo] FEjel 715 A (mapping)S WAl &Far, Yol T
A Y 5 dsl o5 7oA & & e dl4 %4 (nterpretation task)
o] dage Astr 1 #Hde] d2ZA AAE A& &8 o Flojtt o] B9
AN B2 SR stola WA dule] JFS A
5ol F95 71golA ek a2 o] S gAdde
A a3 Fx27F ofEA AMEEEX Y FH olde =g ¥ 4 9tk 1
gz o] PS¢ &z o=z 7] YalA sEAY true/partly true/not trued]

RES iAol fE o w2 oA shAY, g2 Iy 3], A Y], Bx e 9

<o 3>

[}
ol
A
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o
1o
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o
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[©]
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i
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ﬂ
ol
BN
ol
ok,
rlr
ph)
o
ko
-
i)
>
o]
7
rlr
d
o
o
ik
pl=s
flo

AA D 2PROE Wpre] The BES BI, FEUE 6E £ b PRI 24
stoh vhE 5 Qe BEs 23 I olRE AEF st

“ If it is true that one can tell an area from it's notice—boards, then one can

easily find out if one would like to live there. Of course, one has to interpret the

messages very carefully, and also consider them as a whole. This is necessary
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in order to avoid the situation where a minor piece of exotica takes you in,
although it isn't representative of the notices as a whole. Equally one should not
totally ignore the unusual notice, since this

may herald a new trend in the area............... Suddenly, because these are often
quite cheap areas to live in, some young people move into them, and this starts
the change in the district."

< Dickins & Woods, 1988 :638 ¢&>

c. 84 A=A B¢
geol i BAe A AES 98 Wb ooy,

AA U G35 Afole] BAE HolFa I BAE BTl s Hd

The nursing process is a systematic method.

The nursing process is a rational method.

The method involves planning nursing care.

The method involves providing nursing care.

g, ol oFe] oy FFe wHA wHoeR 3 Bgor FHol A
oL Hol Frt

The nursing process is a systematic and rational method of planning

and providing nursing care.

o2, Ho BAE FATOE sto] ol AAE HHel A AU &
WS ek AY 2xF gt

The goal of the nursing process is to identify a client's health status.

The goal of the nursing process is to identify a client's health care problems.
A client's health care problems may be actual or potential.

The goal of the nursing process is to establish plans to meet a client's

health care needs.

The goal of the nursing process is to deliver specific nursing interventions.
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Nursing interventions are designed to meet a client's health care needs.

The nurse must collaborate with the client to carry out the nursing process
effectively.

The nurse must collaborate with other members of the health care team to

carry out the nursing process effectively.

The nurse must collaborate with other members of the health care team

to individualize approaches to each person's particular needs.

WHES G Fol Aol Wt fARE el
Eol Hu, AFsHs Aol wetk oulel wWask e sl Esus @
T2ea AR el el Fel Bwhe 3 sk AHAle A3 wla sl @
o},

ST BE ol AT A3 v

< Nunan,1998 : 107-108 >

o] Wele Ay ST Adelel tF u olal £
AR SAS 1 715 Ag WelMe ol gla) AT = Atk o] HeIE B
As) AN Aol gole) BAL Am 2AL BE ok uE WAL Ay

Aol 3wl go] 49l 71 AP e shalo] 7huks] ghol B ARTHE Bio] ALgY)

)
oy
¥
ot
_{

e

N82 59 5 otk 22 gol AN A9 dolsh o] 13 24 HESFE
o el Qo) sLEel ueh 2T ek B BAE A TA Aol
of oot Uge o P A o8 F Atk A AWE ot By SN

2~ o]
TAI]\L.HO

—

of ehsl oln] o= FE R3 YA AEFE SHe YL o

riN

—

2o A% 24 3¢ el BHARY ¢
Stk B %Ho 550 oWe ArwEd dTL WAL AL, AA A%
of wheh o E Agse Fooly wE Sl BAS rSAG dAEA
= agroz AmHolol grh. 1w, BEe] wFo] FHajo] wale] Be A
AF 4RE mqstolol st Sele GFANE LA FH FUH AEE

ofof dt}, ek AT AEA JAF &Fd /T ¢ e A A AjlE
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T

O
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o
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g wlo] Ageith TEnE Fy 23 By AMS AR A @AY FEE AR
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AR e AAY B9 Y elM AHEd HAR o] FojA|ofok T
Ol At Absks A olA g o] 89 HAL s AHV =
AN, A EHE ARshs wd £ oA Y AdE A gAEY
Aels AHRuA duke &Y A% darRA oA7EA At 3T A =
=9 TR G nlaLsto], Aljtetaral g

.Y F99 7E 2

9 e A4 dAe] tiste] Paulston & Bruder(1976:1+46)& th&3 #o]8
ol AAsEATE 250l AAE Hate] wEE, A= BN T S

A Al 8= A (presentation of pattern in context)©]th. Yol st&H5A7F BAL 2zt

A B mdRAolng Fu) Gk dE ANR AXAA AL 2R o Lol

s8]

FTostth 7+ WA= olslE =& 4 Sl 3 (comprehension question)s dh=
@dAlolt, ool gk ol E &Rletr] P8 diEs sk Al WAle E3 e gl

(identification of the pattern) ©WA[°]t}. o] @AM = T2 £ FAS EF
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A EA SAY g 23

ot
=)
-
E
o
>
N
s
S,
o
u}
N
%
Sl

o
1o
ofl
1>
2
i
of

& It A2 4= A AA THEE FAA Aol adFo|tt
Al Al 71413 5 (mechnical drills) ®HAlo]th o] @Al= 88 47|A7]7]
Ast oz J|AAORE N A]AA Al wh5S B Afshs Aot o]
AF DAdAME st #24S aulE FuluAl sk W A5 s
FHO dF FFoE ntE 5o WEAdG, ad AP E RS AAS
o= q& o

Al ALt AE vl 71524 AW WA (functional explication)o]th. Y WA

= 794 5 (meaningful drills)@AoIth. o] A5 A= &= olalstaL

A= wWelwk EukE thgo] Zbestth o] dgeds VIAA ARt o B2 Al
5

g oA mES=Y HEAYA FEF FTAHS] AlE AS g%t ofE W
Ab A% A (communicative drills)¥HAlo] Tl F2oF A o
AES AdoE Aoz Abgetet Qi i AF4 AFS M Ao 7S
bl 2 A2 AFE-Eel vkar Av sk Qlth

5tH, Hubbard(1994)9} ®W $8lx}:= A A| (presentation), EA|E <A< (controlled

2
il
lo

o
ofy
I
It
_>|~1_11
K
o

2
)
<
>
2
i
N

practice), A 45 (free practice), JAF 2% 2 A< (communicative practice) 2]
GAE AT TA AFolds Fxed tist F5AR] dForA AsAl F
de] FHE w21 3, A A5 @Ale wAke SAE dstE o o3k A
of thgt A= stEAtel 9s) o]Fo] Xt

Ur(1999)= 8t 3% 725 nAlE g3l HIdetA AXst= AA S
(presentation) &} X TFx T FHUS FAAEAA oldATIE 5H/AAY
(solation & explanation), 8 S°] I A& Fstal &3 SFeEE 3f=
A5 A practice), F5A7E g5d &S WER Hojw wjo]=uio]
A tes) FAIZ o] AR Ures o] @Al FelA AF5EAZE 7B T a8t
I HSkHE ool A AuE =l W Ak Axfel gt =& Aelste] y
B By vs 3 g
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Paulston & Hubbard et al Ur
Bruder (1976) (1994 (1995)
presentation presentation presentation
| | |
comprehension controlled isolation
question practice explanation
| | |
identification free practice practice
of the pattern | |
| communicative test
formal practice
explanation
|
mechanic
drills
|
functional
explication
|
meaningful
drills
|
communicative
drills

[35] g2k wX < 9

ool A Aru mpel] ZABEY] tha Apol= AW ukbA|R Fheks}

AN & 2/ 7

A A AL

26l W F49 V& Y &
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ol g B o|A7A dnkst Holgles Bolth T o3& ofy FA17 8l
oA oA} 2E3 EHMx L WA Eadolgty B 47} vl Willis(1996)= o]

35 PPP(presentation, practice, production) =¥ .2 H 1 t}53 o] H|
dapoint. o mEW, o] By AR ERlel Bt o] VAA dAES ] Wi
&2 WAl A AT E 7] ek o] 22 A s u| o] SJAl AFolt

b. 4 -FHAEE 58 ZTHFARSY

Az HPFTAAEE S 725 Ay Bzt @tk Skehan(1996:38-62)>
B T AR AAe 98 WHEAQ dAE [T I Zo] A dAZ 75t
A,

Stage Goal Typical techniques
Pre—emptive Restructuring Consciousness—raising
work — establish target language Planning
— reduce cognitive load
During Mediate accuracy and fluency Task Choice
Pressure Manipulation
Post 1 Discourage excessive fluency Public Performance
Encourage accuracy and Analysis
restructuring Testing
Post 2 Cycle of synthesis and analysis Task Sequences

Task Families

[3£7] Methodological stages in implementing tasks(Skehan, 1996 : 54)
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A WA dAE AA ZY (pre—emptive work) T ov] 3¢ @A (pre—task)©]
o o] @Al = ZFEAV] Hde B-E Hxo FEE Aste] dlofd o] 3}
AS Fo HAS FI57] & Had dojE Zk5A Frf o]H ou] 1] WA

Al ZF (time pressure), Z7F 1] JFE (scale), $1715 Bv] 3 47| 5ol A

(modality) 5< 9JA} 2ES o8] zAs= FES oo}

A WA GAE I & ZE (post—task activities) 0. & dojH oz HEAo] H
Alg FHE A d5s HES A%sts @AY I Yo EE ywA sy

52 diFolet Azsta 1 okellA Al ko] B g I e A
o]},
Willis(1996:133-135)+= A —=AAEE 913 744 A Fde &7t 34
A4 sh5e 9% T2ES e o] A
A AR dAE on] 3 pre—task)e] AR FAG} S 2ofEe @Al
WA S S FAE AEE
S B AEE Z oldT F U=
O ddoly Byl AEWG] #gg ol § & &
A GAE 3 39 WA (task cycle)ZA AR o R o] Xtk AL

AAY 2 dE olFo] AYde FAWst= H Gtask)DAZE EFE=d A E

ol

AA shgelA 3 438 AEol HAGTS Bl d7] §J8 FHlshe
AF A (planning), AHAES] BuAE s Ao AAISEAY, 223 HIiXE

w3sto] AE vlwsks BRI epor) o] Fo X Aot o] dAE S
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1. Class : Middle School, 1st grade
2. Aim of the Lesson : Students are able to understand and communicate

using communicative task : 'thereHs/are' 'in/on' ' -s/—es' etc.
3. Teaching Aids : tape recorder, picture, sheets, card, OHP, bag.

4. Teaching Procedures
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Teacher
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Aids

I.
Pre— task

(L¥5 OHPS E&f Adko] A
oh

EA, A EFE UEdE o3 E

Ao ¢})

There +1is/ are ~

Is/Are there ~ ...

In/On

flower—flowers

tree—trees

bench—benches

AFA AN A F O Z YFrh

FEAY-AAETIAA g

TPR— AXALE] 22913}

Fss W9
3

F8l AlAsteE st}
(@9 271 Find the differences)

@wl g f

OHP
picture
tape

recorder

bag

T a sk

cycle

Task1 St ES ZAgsly FEoh

Planning— X141 24 S EA &
A AFA o] xAE Hiv).

Report—#3%8 Azt

BEERE

Planning—1%8 3 &2 &S 23
aA st
Report—3 &
E= gt

k=
o,
A
o
f
k=
&
oX

Report—4d 35
=4

®BIAY HIANE

Task2— 7}=e] 295 781 Y

38 A
Planning—1% 3}
3E3HA st

Report—3S H 1l

g},

card

sheet
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Activities .
Step Aids
Teacher Student

Task3—=A| 314 7} FtEe] ol
Task3—=Aleld 4] 7h=ol o] o R
. ! AR 79 BT GE o] A%
AAE 29E 21 trE Fo] A _ _ Cards
Task . N i AE st d st .
A IS RS S anning/Report—cHE el et 4| P

annin eport—tr& =

Planning/Report—& ¥ 8 & =3k o}, 8/ " T

SEEEREE S & 20158

Cycle

1. A7 85S sty SS9
Language (A%< ¥ F83 2dS A4==|F83 1de A sheet
Focus sk}

Auld M= IS Sl AL AdS A A FHA DT

At TS 93171 Slete]l A FSAUS ek TPl oY s Y
= gtk A" S Uro] AR e HA5E

= gk AXALY] 229l E ©)E]A s Sl A S ARS-gh

‘Put the book on the desk' 'Put the notebook under your desk' 53 o] WAR:=

A= BEstA doh T3k AL sEAY] Fo9 FuE =S F A T

dEojof sttk= Folth

B dAAE A Q) Ae|F RIS FHS T wdA Ofe B F

3o zpo)l S AskA|FH e AZEFL ‘In picture A, There are flowers' 2%

B e St strh & R FRUE BEA o]Z Fa = gk T WA Y-S

SRR Wes 55715 Fote] 1 Wizl vtse adS JdTh

&

Los Angeles is a big city. There is Koreatown in Los

2

1m

& AbEe] HHYEAT WL

.

b1 o
¥2

Angeles. There are many Koreans in Koreatown. There are many Korean
storestoo.' 0]tk 18-S 1elx A|7F £ 29 2HE thE Aol A s
BE o}F REH 9o} AYL syt sueE Ao Aol 4 Ang delx
Abs Aol & Zlojth Al WA dl A sddgor Ho] 74 1d
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i
=

=
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Hpe] =S gyt

Task Card? <

house desk garden school
J— cat trees
on
under ___ -
near ______ pencil

L AREE Zlolt ofZlo] AA AAlCAl HBad golE AEshe Ao, s
AR FEfls dae & A" G9A 7 F o] M HA= A =]

1. Class : Middle School, 2nd grade

2. Aim of the Lesson : Students are able to understand and use "reported
speech"

3. Teaching Aids : sheet, cards, chart

4. Teaching Procedure
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Step Aids
Teacher
Gh 3 PEe Agstn 24
PSRRI FuRes] ‘:’63—% Sheig=
st #e EFE ANER) e e
She said, " Grandma is very
. 9] o]
sick."
—> She said that Grandma was
I. very sick.
P r sheet
—task
A FAol ek
@eg FAE gelste] ganTH 3
A%kS etk )
Taskl — (A3} ALE stHA] 2=k
=2 WEE EdE HEE Y8 k<ol 2pE Q)
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=5 ) Planning/Report— car
Planning— &€ #4824 A5 Vil e g0 ne ma, 4
Jrs @
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Report—+4 chart
II. Task—-ol¥ 7S
Task |Task2 — (Z} AelA Task cardE|s)
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ste s PSS Wk Eo\mudg 2n wnst d9E vn
As  How st FAFES et
=
Planning/Report—1 A& W% 3}
5% g 57
L. > ARS g =
A t2s wAPE AYs =
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o} @AY Awe A
Focus
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Bel ek 2w Pevkn s LA 1 W8S Ag e 2= Folol
Ao} YEs Ft.

Al A &S HAIEE st} o & £, Na—1i said, " I am angry." ' & 3}
2 3}50o] &2tolm ¢ Na-ri said that she was angry " 2}l sl tbE Al
g WE&E AL A st W A SAS ALt UnA = 25 VA &

45 3

Name | Feeling
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< Task 2 >
Task A: Zr €2 7o UesE U o8-S A5t 4 diE s oS SEs Jf
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rir
)
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Task card 1 @ FATE diskel A% AL 2 W okl thats W+
o, 1991:439)
1. He said to me, " I don't want to leave. "
—> He told me that he didn't want to leave.
Task card 2 @ HWHELY ZAF HAEid JHUZ toFGAHE &v@ErEs o,
1991:446)
2. Mother said to Davy, " Be a good boy."
—> Mother told Davy to be a good boy.
Task card 3 : F74 WHE2 not +to FZAE &k , 1991:446).
3. His doctor said to him, " Don't work too hard."
—> His doctor told him not to work too hard.
2 ©3 vlwstal wAd EohEth)
Task B : 3FAFEHLS * walk to the window' ' go slowly' ' don't run' 52
AXNE B, O%ES s, ZF 99 298 O S wy ASEE A .
(F2 ARbe e AgS g "ol AllelA o]7lth
Task C : oS FF el we} upz Fopef

1. the handicapped just the same as that says other people he

2. mom stay had told in the living room that

3. us open our books to page 89 told _to he

4. told not Mr. Kim cry to me

99 TP BUA FHE G2 G Y4B AEHNA AR AT 5 o]
A e gl gs rlsk] weks | A dASE D 5k #Ee
A BT AT 5 YAT 18 BABE GE HY3 Adstel Bxe] A}
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ABSTRACT

An Effective Teaching Method of Grammar for Communicative Competencex

Yunju Park

Department of English, Graduate School
Chungnam National University

Taejon, Korea

(Supervised by Professor Sang-Ok Seo)

The purpose of this study is to find effective teaching methods for
improving communicative competence. For this study, I have examined the
historical background and the definition of pedagogical grammar first. Next,
I have investigated the relationship between communication and grammar.
Communicative competence and communicative language teaching have been
accepted widely to teachers and applied researchers for communication.
However, many CLT proponents neglected linguistic competence and acceped the
premise that linguistic form emerges on its own as a result of learners'

engaging in communicative activities. But this argument from CLT is not

* A Thesis Submitted to the Committee of Graduate School, Chungnam National
University in Partial Fulfillment of the Requirements of the Degree of Master

of Arts Conferred in August 1999.
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accordance with the principles of cognitive psychology. And communicative
competence that is a goal of CLT is still leaving some inconsistences and
limitations behind. Besides, those theoretical frameworks should be regarded
as relative not absolute ones because the definition of communocative
cpmpetence 1s contingent on the learners and the goals of learning in a given
context. 1 also have examined ignoring factors of teaching grammar through
Krashen‘s theory. Krashen’s theory has insisted that grammar instruction is
ineffective in second language acquisition. But there are many several
empirical studies indicating the effectiveness of grammar instruction. It
approaches to be premature to conclude that grammar instruction is useless or
ineffective. What then is the position and role of grammar? Grammartical
competence 1s one component of communicative competence. To prove formal
instruction is effective in second language acquisition, I have examined the
psycholinguistic rationale within second language acquisition.
Psycholinguistic generally contend that formal instruction 1is effective
through its consciousness-raising capacity. Therefore, grammatical competence
should not be ignored. This is not to deny, however, that teachers also need
to teach other competences in addition to grammatical competence.

Grammar 1is central to language production, but the traditional method of
teaching grammar does not effectively contribute to communicative competence.
Teaching grammar must includes social factors, meaning, and discourse within
the interactiveness of real situations in authentic or genuine language.
Teacher—centered teaching has traditionally stressed grammar instruction in
Korea, as grammar explanations and terminology. It is now time to change this
tradition. Teachers must create many opportunities for students to speak in
the target language. In this study, I have suggested teaching grammar through
Task-base Instruction.

I have applied middle school English textbooks for practical use in
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schools and have suggested two grammar teaching models. This approach
attempts to improve communicative competence more effectively than
traditional methods.

I suggest here three key points for grammar teaching. First, grammar
teaching methods specifically suited for the Korean situation are required.
Second, further study of grammar applications to prove practical
effectiveness should be undertaken. Third, teachers need to study

continuously towards grammar instruction as a student facilitator .

_89_



_90_



	Ⅰ.서 론
	Ⅱ.문법 지도의 선행 연구
	Ⅲ.문법 지도의 실제
	Ⅴ.결 론
	참 고 문 헌
	ABSTRACT

